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ABSTRACT 

A series of five studies examined factors that 
influence hov stutSents respond to questions on a writing apprehension 
test. In the first study, the Daly-Killer writing Apprehension Test 
was administered 4 times to 34 students in 2 freshman composition 
classes. Conventional scoring of test results vere inconclusive^the 
total score for all students changed very little while dramatic 
changes vere occurring for individual students. Data vere reevaluated 
t>y grouping tne 26 statements in the test into 10 categories 
according to subject matter (including self-^esteem, clarity^ 
enjoyment, and shoving to others). The second study vas a case study 
of a freshman composition student) the third study was a comparison 
of writing apprehension tetween a computer lat> environment and a 
classroom environment) the fourtn study examined a freshman 
composition vorKshop developed as an adaptation of Najicie Atvell^s 
vor)i5hop for eighth graders) and the last study used five basic 
writing classes as subjects. Results of all five studies indicated 
that scores rose between the first and second test, fell betveen tne 
second and third test, and rose between the third and fourth test. 
Findings suggest that the drop in scores was influenced by a 
particularly difficult assignment or by factors that are part of the 
natural cycle of the semester, although no definitive conclusions 
were dravn. (Two tables of data and four figures—presenting the test 
and scoring procedure, short abstracts of the studies, statement 
categories, and factors possibly affecting test results^-are 
included.) (RS) 
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What Influences the Daly-Miller Test for Writing Apprehension 

Introduction 

Research in writing apprehension falls into three main categories; correlational 
stutliesi case studies and pre/post testing of the effectiveness of methodology. Within 
each category, the Daly-Mjller Tent for Writing Apprehension is commonly iLsed as a 
research tooL (See first handout.) Correlational studies, such as those conducted by Daly 
et al.j compare writing apprehension to other factors such as reading ability, gender, or 
math anxiety. Students in these studies are administered the Daly-Miller Writing 
Apprehension Test (WAT) along with one or more other tests (such as a test of reading 
ability) and the results compared to demonstrate correlation. The purpose of these 
correlational studies is to probe the nature of writing apprehension. Case studies 
examine individual students in an attempt to isolate the symptoms and causal factors of 
writing apprehension. 

Probably the most widespread use of the Daly-Miller Test is for pre/post testin.;^. 
In the pre/post test methodology, educational programs or specific pedagogies are tested 
both at the beginning and end of a course to determine whether the program is effective 
at reducing writing apprehension. Some studies use control groups* others do not. Often 
the WAT test is administered in addition to the true focus of the study. For example, if a 
researcher were studying the effects of freewriting on student writing quality, the 
researcher might also give a pre and post test of the WAT. 
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The Daly-Miller Test for Writing Apprehension 

Jicluw is;i scries of sUitciiiciils atxtul writing. I Jicrcjrc norigJit or wn)ng uiKSwm lo Uicsc HUiloiiiciits, J^Jcasc indicalc 

dcj^roc to which ciith statement applies to you hy circling! tlic iiuiiihcr tluitsJiows wJictlicr you sirongJy figrcc* agree. 
UTC uncertain* disni^rccT or siroiigJy disii[!ri;c witli tlic ^Latciiiciit, WhtJc soinc of tlicsc stJitcaiciit^ may be repetitious, 
pleiisc respond to nil ol tliem, tiike yi»ur time aad try lo he iv> honest a.s pi>ssible. J'hank you i'ur your eiK>pcration in tlm 
matter 



I ill! 



+ 


J 


2 


3 


4 


3 


1. ] avoid writing. 
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2. ] jvive no feurol iny wr Ung\s being evaJuaied. 
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3. 1 took forward to writing down my ideai. 
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4. J am afraid of writing essays when ] know tliey wiJJ be evaloatcd. 


+ 


1 


2 


3 


4 




5. I'aking a composition course is a very frightening experience. 
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6, (landing in a composition makes me feel good. 
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7. My mind seems to go bJank when 1 start to work on my composition. 
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8. Hxpressing ideas throogh writing <^ems to be a waste of time. 
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9. ] wouJd enjoy submitting my writing to magazines for evaJoation and publication 
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10. 1 Jike to write down my ideas. 
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J J. ] leeJ confident in my ability to express my idea^ clearly in writing. 
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12. 1 like to have my friends read what 1 have written. 
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13. Tm nervous about writing. 
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14. People seem to enjoy what 1 write. 
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15. 1 enjoy writing. 
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16. 1 never seem to be able to write down my ideas clearly. 
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17. Writing is a k)iof fon. 
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18. 1 expect to do poorly in composition classes even before 1 enter tlicm. 
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19. 1 like seeing my thoughts on paper. 
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20, Discussing my writing with others is an enjoyable experience. 
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21. 1 have a terrible time organizing my ideas in a composition course. 
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22. When 1 hand in a composition^ 1 know Tm going to do poorly. 
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23. It is easy for me to write good compositions. 
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24. 1 don't think ^ write as well as most people. 
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25. 1 don't like my compositions to be evaJoated. 
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26. Tm not good at writing. 



Scoring the Daly^MJIIer Test 

The standard method of evaluating the Daly-Miller Test for Writing Apprehension is to total the 
response scores of twenty-six statements, A higher score reflects a higher level of confidence; a low score 
reflects a lower level of confidence (or increased writing apprehension). 

The scoring system is purposely convoloted so that it is not self-evident to tlie test-taker. The re- 
sponses are rated on a five-point scale: strongly agree=l, agree=2, uncertain=3T disagree=4, and stnxigly 
disagree=5. Some scores are added to the point total while others are sobtracted. Higher scores are given 
to negauve responses. 

Therefore, negatively worded statements* e.g, '^IJ avoid writing.'* (creating a double negative) 
are assigned a positive point vaiTie. A positively worded statement, e.g, "15, 1 enjoy writing/* is assigned 
a negative point value. The point total is then added to 7S (26 x 3, or the number of statements times the 
median score per statement) for a final score. The highest possible scon? is 1 30; the lowest possible score 
is 26, 



The work presented here ulili/cs a variation of the pre/post test methodology, I 
aUtniiiisiercd WAT tc«ts at intervals throughout the eourse of the semester to chart the 
rise and fall of writing apprehension. While examining patterns of data» I found that 
many factors influenced the way students responded to questions on the WAT test. 
These factors include but are not limited to: pedagogy used in the classroom, particular 
writing projects the students were working on, grades received on previous papers, 
mid-term exam pressures in other classes, and personal problems. 

Looking at the WAT Scores 

My plan was to administer the WAT test after the first draft of each paper was 
due so that any anxiety the students had with the particular assignment would be fresh in 
their minds. I expected that, from test to test, scores would either rise, fall, or stay the 
same, and this trend would indicate the effectiveness of my teaching methods. 

More specifically, I hypothesized that WAT scores would drop drastically (i.e. 
more apprehension) after the students received grades from their first papers. The scores 
would then rise and continue to rise throui?hout the remainder of the semester. But upon 
tallying the scores after my first study, I found the results were not as predicted, 

I administered the WAT test four times. From the first to the second test, the 
total score of all 34 students increased by one point. Yet on closer inspection, sixteen 
individual student scores rose (as much as 15 points-a significant amount), seventeen 
scores fell (as much as 20 points) and one remained the same, (See table, "The Rise and 
Fail of Student Test Scores in Study K") From the second to the third test, the total 
WAT score for the 34 students dropped by nineteen points-yet of the individual student 
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Jkblf The Rise and hall of Student Test Scores in Study I 





J oiiiJ J csi Scoru 
lor 34 Siudenis 


M Siixknts 
Wliosc Score 
JjiCrCiiscd 


Sludeuis 
WhoHC Score 
DcCrcfiscd 


^ Students 
Wh(»HC Score 
Kema incd 
Uie Sunie 


1 


2K24 


N/A 


N/A 


N/A 


2 


2823 


16 


16 


2 


3 


2K()6 


17 


16 


1 



Short Abstracts of the Studies 



Study 1--A look at two Freshman Composition clussesi. 

Two classesp 34 Mmlents totals were tested for writing apprehension four times over the course of a semester The tests 
were given after Uie first draft of each of Uieir three assignments and after Uie fmal exam. The meUiud of categorizing 
;ind scoring Uie WA r test (used for Uie five studies) was created. The classes' WAT f;cores increased, but no conclusions 
were reached. Symbol on graph^Studyl 

Study 2--Cas4! Study (Collaboration of Dr. ['hia Wolf and three teaching assistant!;.) 

A Freshman Composition student was tracked over the course of a semester with: four WAT tests^ tape recordings of his 
reader response groups, written work and an interview. We hypoUiesized that the response groups would decrease 
writing apprehension, but in this case^ we found the opposite to be true. The student had a fight with his girlfriend just 
before handing a draft to his group. He felt the group had picked on him, and started changing his writing as to avoid 
group criticism. His scores on the WAT decreased dramatically after the incident. Not represented 

on graph. 

Study 3--A Comparison of Writing Apprehension between a Computer Lab Environment and a Classroom 
Environment 

Two classes using the same teaching method with the same mstiuctorT one tn a computer tab environment and one in a 
more typical classroom settings were tested five times for writing apprehension. Although Uie computer lab class's 
average WAT score gained twice Uiat of the classroom class, no conclusions were reached. Not represented on graph. 

Study 4<-Fre$hman Composition Workshop 

This class was taught in the computer tab using an adaptation of Nancie Atwell's workshop for eighth graders. Basically 
the students chose their own topics and worked at their own speed. They collaborated with fellow students and the in- 
structor as they felt necessary. They were also allowed to choose (with approval of the instructor) their own reading ma- 
terial, a required three hours per week. The class was tested four times and had a large overall gain for the semester. No 
conclusions were reached. Representation on graph=WotV ST4 

Study S-Flve Basic Writing Classes 

Five Basic Writing classes were tested four times for writing apprehension. Of the live, two were taught by the same 
instructor using the modified Alwell workshop (one in the computer lab). The other three were taught by other instruc- 
tors, AKA Ms. Stanton, Ms. Clark, and Mr, Thompson, The workshop class in Uie classroom bad Uie highest gain in 
confidence of all the studies. The workshop in the computer lab bad the lowest gain in the study. No conclusions were 
reached. 

Graph representation: 
Computer Worksbop^Comp Lab 
Classroom Worksbop=Work Class 
Ms. Stanton's Class=Compare 1 
Ms. Clark's Class-Compare 2 
Mr. Thompson's Class is not represented 

r i — 



scores, sixteen rose, sixteen fell» and two remained the same. Scoring the WAT test using 
the conventional method had, I felt, told mc nothing. The total scores changed very little, 
while dramatic changes were occurring in the individual students. I decided to examine 
fluctuations of the twenty-six separate WA'I' statement scores to gain more insight. 

I created a spreadsheet comparing every WAT statement for every student to 
show fluctuations between tests, The spreadsheet confirmed that certain statement scores 
fluctuated more than others, I also noticed that different statements often referred to the 
same idea, and might be grouped to establish patterns among the data. Based upon key 
words, I categorized the statements aca>rding to subject matter. For example, statement 
15, '1 enjoy writing/' would be placed in the category ENJOYMENT, along with 
.statement 17, "Writing is a lot of fun," Some statements fit into more than one category. 
In all, ten categories were created. (See handout^ "Categories of Statements,") 

A Pattern and Possible Causes 

If we look at the overall rise and fall of test scores throughout the semester for 
each of the classes studied, a pattern emerges, (See handout, ''Overall Test Scores,") 
Scores rise between the first and second test, fall between the second and third test, and 
rise between the third and fourth test. The exception to this pattern, the Classroom 
Workshop ("Work class"), gains throughout the semester. Yet, the shape of the classes 
curve is consistent with the others shown on the graph in that the rate of increase drops 
between the second and third test. 

What could be the cause of this mid-semester drop? The table underneath the 
graph lists the statement categories in which drops occurred in this period. 





Categories of Statements 
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SlAKllN<;/AV()ll)ANCK 


L riivtiJ<Jwriiiiig. 

7. My iiiiiHi seciiiK u> [>o blank wtiLii 1 st^irt io g(» lu wtitk t>ii my Lt»iiipi)situ)fi. 


IDKAS 


3, 1 look torwar<J ii> wrilliig <k)wii my u^l^s. 

8. l^MprcNsiiig ideas (Jiruunti writing isii waste i»J tiiiiL. 

to. 1 likL to writL <iown my i<k;as. 

11,1 la;l LonlidcDt in my ability tu i:xprLss my ideas clearly in writing. 

16. 1 iiLvcr scLm to be ai/l^; to writL my id^as down Uoarly. 

21.1 havL a tLiribli; time organizing my ideas in a a>mpositk}n Lourse. 


KVAIAiA'llDN 


2. 1 have no tear ol' my writing's being evaluated. 

4. lam al'raid of vriting es^says wlien 1 know they will be evaluated. 

9. 1 would enjoy submitting my writing to maga/itics Tor evaltmtion ;uid publication. 

12. 1 like to havL my friends read what 1 havL written. 

14. IVopIc seem to enjoy what 1 write. 

20. hiseussing my writing witli others is an enjoyable experience. 
25. I don't like my eompositioas to be evaluated. 


C<)MIH)Sn K)N C<)UKSi: 


5. Taking a composition class is a very frightening experience. 

18. 1 expect to do poorly in eomposition clas^tes even before 1 enter them. 

22. 1 have a terrible time organizing my ideas in acompasition course. 


HANDiNc; IN assi(;nmkn rs 


6. tianding in assignments makes me feel good. 

22. When 1 hand in a composition, 1 know Tm going to dj poorly. 


SHOWING n)<)THKRS 


V, 1 would enjoy submitting my writing to magazines for evaluation and publication. 
12. 1 like to have my friends read wbat I have written. 
14. People seem to enjoy what 1 write. 


KNJOVMKNT 


i would enjoy submitting my writing to magazines for evaluation and publication. 
10. 1 like to write down my ideas. 
12. 1 like to have my friends read what 1 have written. 
15. 1 enjoy writing. 
17, Writing is a lot of fun. 
19. 1 like seeing my thoughts on paper. 


EASE/ABILITY 


13. Tm nervous about writing, 

14, People seem to enjoy what 1 write. 

23. It's easy for me to write good compositions. 

24. L don t tlunk L wnte as well as other people. 
26. Pm not good at writing. 


CLARITY 


1 1. 1 feel confident in my ability to express my ideas clearly. 
16. 1 never seem to be able to write my ideas do\vn clearly. 


SELF-ESTEEM 


6. standing in my compositions makes me feel good. 

8. Expressing ideas through writing seems to be a waste of time. 

10. 1 like to write down my ideas. 

12. 1 like having my friends see wbat 1 have written. 

19. 1 like seeing my thoughts on paper. 
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Overall Test Scores 
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Table Categories in Which Test Scores Dropped from the Second to the Third Test 



Comparison Class 1 



Comparison Class 2 



Comparison Class 3 



Classroom Workshop 



EVALUATION 

SHOWING TO OTHERS 

STARTING/A VOIDANCB 

EVALUATION 

CLARITY 

IDEAS 

SELF-ESTEEM 

ENJOYMENT 

EVALUATION 

SHOWING TO OTHERS 

EASE/ABILITY 

EASE/ABILITY 



Study 



Computer Lab Workshop EVALUATION 

HANDING IN ASSIGNMENTS 
COMPOSITION COURSE 
SELF-ESTEEM 
ENJOYMENT 
SHOWING TO OTHERS 
EASE/ABILITY 
EVALUATION 
COMPOSITION COURSE 
IDEAS 

SHOWING TO OTHERS 
ENJOYMENT 
EASE/ABILITY 
EVALUATION 

IDEAS 

ENJOYMENT 
SELF-ESTEEM 



Workshop Study 4 
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Instructors Mx* Stanton* Mi. Clarkt and I ail polnt«d to a d«fMirtni«nt-r«qulr«dt t«Jit- 
hascti ptipcr utLnigned at the time the third WAT tett wa* admlnliteredt and lfidlc«t«d 
ttmt we thought the difficulty of thli paper might be the primary cauie for the decrease 
in apprehension &coreii (i.e. Increaie In appreheniion). Thii eonclualon ii lupported by 
the ruct that the categories where scorei dropped" EASE/ABIUTYt SHOWING TO 
Ol fUms, etc.- were those that would naturally fall If itudenti had trouble with an 
assignment* Mr. Thompson could not remember whether hli itudenti had trouble with 
the text-based assignment, but the WAT test was admlnittered during the daii period 
hefore the assignment was due. so it could have been the causal (iKtor. The two clasiei 
in Study I were also working on a particularly difncult paper when the third WAT test 
was given* 

The instructors' conclusion that the difncult» text-based assignment influenced the 
WAT test was natural because they were asked to state factors that existed within tbeir 
course that may have influenced the test They would not presume to look for more 
glohal Tactors such as the possibility that this drop in score reflected the natural cycle of 
the semester or the fact that for most students the WAT test was given during a time of 
heavy mid-term pressures. 

1 he data easily supports the latter, alternate conclusions. The fact that the 
category EVALUATION dropped throughout alt the studies, with the exception of the 
classroom workshop, is evidence to support the argument that pressures exterior to the 
classrcx)m, i.e. mid-term exam pressures, could have significantly influenced the drop. 
Even the workshop class in Study 4, where the papers were assigned without due dates, 
dropped in the category EVALUATION. .The students may have been anxious about 



v.imlctt in other vourMK, kMtlng to comMrn mNhii th« griMl«ft th«y would rvMivt in th«ir 
wriiiiiK vittM which wuukl contrlbuM to th«ir grvde point iiv«riig«. 

f'he MX cImhmh ntudied r«pr«Mnt thrM initructon, two initruction two cUm 
environments and five ped«gogioi. The fact that • pftttern •nMr|Ml in iplte of Mich « 
vjiriciy of reprcMntutlon it itroftf evidence to lupport th* MMrtlon Ui«t ou tilde facton- 
the natLirul cycle of a semeiter, mid-term exam prewurei, or oihar fMton-miy 
Mgnificuntly uffect WAT teit icoret. 

No ( oncluston Reached 

The pattern of drop between tests two and three. In the overall loope of this 
study, has been explained as being influenced: 1) by a particularly dlfficuh aMffninenl, 
und 2) by factors that are part of the natural cycle of the semester. While both 
arguments have merit, neither i& conclusive. It would be safe to say that both fadon 
have an influence, yet it is impossible to determine which of the two is the dominant 
factor, let alone the ratio of influence. Or nuq/be there is smne other influence yet to be 
determined. The handout, "What Can Affect the Daly-Miller Test,** lists over 35 factors 
evidenced in the course of these studies that possiMy affected WAT test soores. Stmt of 
the factors arose within the classroom, some within the teeing context, sane within the 
writer's personality, some outside the classroom, and some outside the school oootext 

Questioning the Validity of Studies Using the WAT Test 

When so many factors may influence a WAT test score, it is unrealistic to 
presume tu isolate a variable such as a particular pedagogy or environment in a study 



Whilt Ciiii Affect the Daly-MUler Tmt 
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wniiiijt wwiniuwnu 
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A hjiii oiKtMHiu^r wlUi 4 pwr 
I A (kNith in the fumily 
I I iH* nsi* 1)1 u wiiril-pnicepiMir 
I 1 Ih* ^itiMMiNm) environmeiu 

1 Ih* iuuMTc ttf the vrrtilnt Mftltnuiicm 
A M^ttsi^ ikl tKUNtiplliihiiieiu 
^ Alt ihHirtK liir \ CiMntnenl 

I Mill iiTin% in ipther cImmci 
A Hhhk ni M prcumcelved notitMi 
aNiul her wnlin|aMlUy 
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"If yov imild kwe 



M nt aJiiHiM certiin UM it 
tthi* sLVHignmemj that gctiefBird 
\\K Jri»f> This was realty diffectttt 
\Ttm the other f asked ibem lo 
^\it I hc fint two papcn wcft twMd 
more or lesion their experience Mil 
tiR^ir idciis in essence, they wot 
wnting jtKHit somebody else's kteas 
r;ii)icr Ulan their own. And they wen 
sifuctuff'J and they didn^t feel m tree 

tu exprc}is themselves My : 

thih rcaJly caused the drop mt : 
what validated because the same sat 
ikf thing happened In the class Fm 
Uiiching cunently. Iliey tU sort oC 
I flaked out about this ptflkular 
paper-even thoufh I changed it a 
httlc Ni " 

I think the jsradiDf si^ In the class is kMa tm& But see, 1 ditt*t kiow bow 
yw ^rade essays. But wbeuitconesdowulDifeepaKkliae, wefeaMlliaHfour 
of our essays, you know, cause we*re hawlint Iben all ia or three what ever H 
wa:^ and we hand diem ia, we*re toiig lo fet poMs for IlKne. And I tuess ihcy*re 
jhutKhed points apiece, riglit? And say we get a bad fftdc on one of then, 1 
mean that & going shoot our whole gfmlc. Cause 1 Ibe grMbng scale, I feci 
iskinda hard. Bm I guess that's ibe sf^ down from ibedciiartBciit I doQ*t 
know. See I don't know how you giade. That's die only dung that scves roe about 
us not handing our papers in, Tbat^s die ooly one fear. But I hfce it better that we 
can hand them all in at once You see* I guejw it\ like Catch* 22. 1 love ii that wc 
have the extra time that we need to gei aJI the papers in. But yet whar if we get a 
had grade im one of them What if we have a bad paper. Iliat s the only thing I 
fe:ir ^ 



1 haied ibea. I biM And ibi wvm piit waa--11ti <te bii be|^ 
press Ibe way I feel itevt cMbi Mb|i on ftfm. One ouspig 1 mmmbtr was 
Tte(^<»<:^«i^y and lloi«dibti book. kwaslnniyfibtHifeclnMindlwrotea 
p^ier on H, in csiby» «nd ibii wag gnM wMb flMbir IM. 1 
gieni on b becauM I lowd ibli book I wna fBa% iHMd ibont It 1 «^ 
wbntibitManinndMMs. Andlfin%iAilotoniofiMbouk.MI«uul^^ 
wrlie M clfBcllvnIy or»l di»M know. A^nny 1 1^ 
oM D** wrMM on it And M iuM bbe I 



''When wc'ietakb^iboieMileMrveyt 
bbout bow 1 feel iboni wrWm, wnB 
lbm*s dUfcnni lbb«i»bkc IT Vm will- 
iuf a siory ninybe I 
wMb, it's fobv m cbabte sy j 
ID wbnber I would en^ I 
I I've' 



Cm yon Wbk of anyd^ing 
m yon In *e past 
le fear to 
In your wrMm now? 



-I lost a 
nwbilgma And 
Ince (bm 1 never talked 
ID «byone bbowlb. r ve never- 1 ne ver 
oM about b. rsniorilycfaie 

Researcher Ub bob, 

Tom: And just ever smoe, Fve been 
keeping my feeing In, And as far as i 
uiink about It* I'm fine. I can handle it. 
You know. I don*t need mybody. 
ktnda thing. When 1 write dowi^-when 
I write essays, you know, on my paper, 
it\ juM kinda. I d<i the same thini^ 
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»M>itc the UulyMilter tent. h>r thl» r«MK>n, I qMntlOfi the vttlldity of ntudiea utilizing a 
pic/fKihi ic«t tttethuilulogy with th« Diil|y-Mllt«r tMU Howwer, If reMwrcb were done to 
( stuhlijili the riw iimi fiill ot tbe it«tenwnt catefOrlM throughout the natural cycle of a 
t uitr^c. data couid be reexamined and ihown to be either coniJitent or Inoonilitent with 

(he rinnn, 

1 jliewi!(C, 1 queitlon tbe validity of correlational itudlei where WAT tests are 
.iilministered <»nce to a large population and then coirelated to teiti for reading ability, 
i-tc. if cycles of the seniester affect tMt KOret, then scorei might be higher at the end of 
the semester than they would be at tbe beginning of the semester. To go a step further, 
perhaps the cycles of the week could affect KOres. A teit administered on Friday 
^ttermxm might score higher than a test on Monday morning. Given the variety of 
possible influences on writing apprehension test scores, a cwrelational study would 
increase its validity by using a very large population and SfMreading the test dates 
throughout the calendar year. 

1 do not imply that tbe Daly-Miller Test is not a measuring tool of writing 
apprehension. However, I conclude that any rcseardi project using the tool as part of its 
methodology should be scrutinized for unwarned variables-factors that directly and 
indirectly affect WAT test scores. 

In Retrospect 

If I were to repeat niy last study, which was designed to see whether writing 
apprehensior decioased for basic writers in a workshop style classroom. I would 
drastically cii^ige the approach. I would still administer the WAT test at various 



intervals throughout the semester to both the experimental group and the eomparison 
groups, but instead of tabulating seores and drawing conclusions, I would interview 
students after they had completed each test. 

I would show them the test they had just completed, along with their previous 
WAT scores. I would ask them to speculate on why their responses to the statements 
changed, while encouraging them to address related subjects: how they're doing in 
school, how they feel about the teacher, what they like and dislike about the instructional 
methods, etc. I would then compile these statements and search for similarities, 
differences, and patterns in the nature of the statements. 

The collective data would then suggest whether workshops as an instructional 
methodology may or may not decrease writing apprehension in basic writers. Yet even if 
no conclusion could be reached, the information obtained from student interviews would 
be valuable in helping to unlock the mystery of the causes of writing apprehension. 
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